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NOW WE TEACH ll 
NOW WE LEARN 

Potentials an d Pitfalls of a 

Research-Oriented Seminar 

Dietmar Meinel und Courtney Moffett-Bateau 
(Fakultät für Geisteswissenschaften) 

Providing a Start and 

a Direction 

tions of composing and implementing 

a research-oriented class. 

Over the past few months, we have After a quality rnanagement assess­

worked in conjunction with the QVM ment completed by the English depart-

Project "Cunst - Curricula nachhaltig 

stärken" in preparation for our jour­

ney into the classroom this past fall. 

In our training with Cunst, we gath­

ered critical tools by engaging with 

educational materials and exchanging 

ideas and concepts with other lectur­

ers - all of which helped to develop 

and prepare our seminar " Now You 

See lt, Now You Don't: lnterdisciplinary 

Explorations of Race in a 'Postracial' 

America." In reflecting on our prepa­

ration for our course, this article aims 

to inform future lecturers about the 

potential challenges and creative solu-

ment last summer, students over­

whelmingly requested for additional 

opportunities and assistance to 

improve their English writing skills -

particularly the chance to develop the 

necessary methodological skills used 

in composing a working thesis. As the 

primary course objective will be a pres­

entation at a student conference, stu­

dents will be trained in preparing, writ­

ing, and delivering an academic paper. 

In our course "Now You See lt, Now 

You Don't" we therefore invite stu­

dents to hone their practical writing 

and presenting skills by engaging with 

a debate in the U.S. that newly tackles 

the current state of U.S. race relations: 

"postracial" America. Students will 

tap into a wealth of different materi­

als of their choosing including literary 

texts, visual media, social phenom­

ena, architecture, performance art, or 

popular culture. Of course, freedom 

of each text. 1 n this written exercise, 

students critically engage with the 

current state of research and there­

after learn how to develop their own 

research question to guide their work. 

Furthermore, in investigating the main 

arguments, identifying key terms, and 

locating central quotes in various texts, 

students will also develop a catalogue 

of choice always comes with a few of criteria to better distinguish credible 

strings attached - our seminar will be 

held in a format that may be unfamiliar 

to students: learning through research 

("Forschendes Lernen"). lnstead of 

being given a definite set of primary 

and secondary material, students will 

be responsible for not only develop-

sources and assess academic writing. 

These criteria will be useful through­

out the semester when students peer 

review their fellow students' work. 

Developing the Projects 

ing and presenting a research thesis After building this foundation, stu-

but also convincing their peers of the 

answers they have found. In order to 

guide students through their research 

experience, we have asked ourselves 

what students need in order to write 

innovative and compelling presenta­

tions: a start and a direction. 

Building a Foundation 

In the first three sessions students 

encounter secondary material, which 

we deem essential for understanding 

the concept of the "postrace." In these 

introductory sessions, students will 

complete an annotated bibliography in 

which they restate the main arguments 

denls will present a working thesis 

in class, describe their project in no 

more than three minutes, and respond 

to questions from their peers in the 

fourth seminar session. In the subse­

quent sessions, students will begin 

to find their own secondary material 

and elaborate on their first research 

question. Rather than doing their work 

individually, students will be themati­

cally organized into different groups 

(these groups will possibly constitute 

the individual panels at the final confer­

ence). Working in groups ensures that 

students are exposed to a larger set of 

material. ldeally, one person's research 

will inspire or be beneficial to others 
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in the group. Essentially, these group 

sessions train students how to use 

the main methods of investigation and 

force students to efficiently restate 

the hypothesis or research question 

of their texts. This process of writing 

and discussion encourages the use of 

academic language when expressing 

particular ideas and thoughts in the 

classroom. Each week students will 

exchange their research results as the 

classroom transforms into a lab. 

This research section will be divided 

into three different blocks: Mirror­

ing the composition of a conference 

presentation, students will complete 

an abstract of their project after the 

tirst block, devise one vital argument 

of their paper by the end of the second 

block, and offer a (tentative) conclu­

sion by the end of the third block. At the 

end of each block, thus, students will 

write a part of their paper and discuss 

their writing in small groups based on 

the pre-established criteria developed 

at the beginning of the semester. 

We have chosen this peer-centered 

approach to research because we 

believe that students benefit from 

regular and close attendance to their 

projects which one or even two lectur­

ers cannot offer a group of twelve to 

twenty students. While this approach 

also provides students with an intimate 

working atmosphere, as instructors, 

our role will organically shift from lec­

turer to moderator. Furthermore, due 

to the fact that we cannot read and 

prepare all of the students' potential 

research material, we will utilize their 

annotated bibliographies to facilitate 

student discussions and group work. 

This, of course, necessitates that we 

familiarize ourselves with the differ­

ent project ideas and continue to fol­

low the students' individual progress 

throughout the semester. Although it 

still remains vague which strategies or 

methods will be most useful to guide, 

support, and moderate student pro­

gress we will continually develop these 

tools while we work with the students. 

Presenting at a Conference 

As recherches pour recherches neither 

provides a satisfying experience for 

scholars nor students, we will embed 

the hard work of research within the 

context of presenting the theories, 

explorations, and findings at our stu­

dent conference. With this approach 

our students will experience the hard­

ships and the gratification of intellec­

tua I work. lndeed, the student con­

ference (which will be a public event) 

functions as the nexus of our planning 

as the event serves to assess the 

seminar, motivate students, make aca­

demic life graspable, and finally struc­

ture the individual seminar sessions. 

Die Autor_innen 

M.A. DIETMAR MEINEL ist wissenschaftlicher 
Mitarbeiter im Institut für Anglophone Studien. 

Seine Dissertation „Contested Myths: Pixar's 

Animated Films and the ln-/Stability of U.S. 

Exceptionalism" erforscht Animationsfilme der 

Gegenwart, US-amerikanische Identität und 

die Frage von ideologischer „In/Stabilität". 
Seine weiteren Forschungsinteressen umfassen 

populäre Kultur, visuelle Kultur, Literatur- und 

Kulturtheorie und ldentity Politics. 

M.A. COURTNEY MOFFETT-BATEAU erhielt im Jahr 

2008 das Fulbright-Stipendium und arbeitet seit 

2013 am Institut für Anglophone Studien als wis­

senschaftliche Mitarbeiterin. Ihre Dissertation, 

die unter der wissenschaftlichen Betreuung von 

Prof. Dr. Barbara Buchenau erfolgt, beschäftigt 

sich mit der Systematisierung von Kreativität 

in den amerikanischen „Creative Writing"-Pro­

grammen. Ihre Forschungsinteressen umfassen 
lntersektionalität von „Race, Class und Gender". 

c 
QJ 

E 
QJ 

_, 

"O 
c 
:::> 

c:: 

� 
.<: 
"' 

_, 

"' 
QJ 

"O 
c 
QJ 

.<: 

� 
0 

u.. 

73 



c: 
Q) 

E 
Q) 

_J 

"O 
c: 
=> 

c: 
Q) 

..c 
� 

"' 
Q) 

"O 
c: 
Q) 

.<: 
(.) 
"' 

0 
u.. 

74 

..... TITEL 

Die Veranstaltung 

Now You See lt, Now You Don't: lnterdisciplinary 
Explorations of Race in a " Postracial" America 

..... ART 

Wa h 1 pfl ichtve ra nsta ltu ng 

..... DAUER 

ein Semester 

..... ZIELGRUPPE 
Studierende der Geisteswissenschaften im Studiengang 

„Anglophone Studies" (ß.A. und mit Lehramtsoption) 

..... SEMESTER 

5. bis 6. Fachsemester 

..... VER ANSTALTUNGSFORMATE 

Forschungsseminar und Konferenz 

..... VERANSTALTUNGSGRÖSSE 

16 Studierende 

..... CREDITS 

5 

FORSCHENDES 
LERNEN IM LEHR­
AMT AN BERUF­

LICHEN SCHULEN 

Constanze Niederhaus 
(Fakultät für Geisteswissenschaften) 

Umsetzung des Moduls 

„Deutsch als Bildungs- und 

Berufssprache in mehrfach 

heterogener Gesellschaft" im 

von der Stiftung Mercator gefördert 

wird. Nähere Informationen zum Pro­

jekt „ProDaZ" erhalten Sie im Internet 

unter http://www.uni-due.de/prodaz/ 

Sinne des Forschenden Lernens (UDE, 2014). Vergleichen Sie auch mit 

ßenholz (2012). 

Das Modul „ Deutsch als Bildungs- und 

Berufssprache in mehrfach hetero- Das Modul wird im Rahmen der beiden 

gener Gesellschaft" wird nun bereits Seminare „Mehrsprachigkeit in der 

seit mehreren Semestern an der UDE Schule" und „Mehrsprachigkeit im The­

umgesetzt. Es wird am Lehrstuhl für orie- Praxis-Bezug" studiert. Organisa­

Wirtschaftspädagogik und Wirtschafts- torisch sowie inhaltlich sind diese beiden 

didaktik ( Prof. Dr. Bienengräber) der Seminare eng miteinander verknüpft. 

UDE in Kooperation mit dem Fach Das Pflichtmodul schließt mit einer 

„Deutsch als Zweit- und Fremdsprache Modulabschlussprüfung ab, die in dem 

(DaZ/DaF)" im Rahmen des Projekts hier beschriebenen Sommersemester 

„Deutsch als Zweitsprache in allen 2014 in Form eines Forschungsbe-

Fächern ( ProDaZ)" angeboten, das richts abgelegt wird, der theoretische 

von Dr. Claudia Benholz geleitet und Hintergründe, das Forschungsdesign, 
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